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PREFACE

During 1967-68, seminars were held on fifty-five college campuses
throughout the United States for the purpose of discussing the academic impli
cations of Horizons for a Profession and obtaining the reactions of educators
and other interested individuals to the study’s findings.

This booklet is a

compendium of the summaries of those discussions.

The purpose of this report is to make available the reactions of the

seminar participants to Horizons for a Profession.

It is hoped that this

compendium synthesizing the seminar proceedings will provide a useful barometer
of the acceptance of Horizons and its implications for the formal education of
professional accountants.

This report was prepared from summaries of the seminar discussions
as recorded by seminar reporters.

Because there usually were no votes taken

at the seminars, the individual seminar reports necessarily represented the

reporters’ opinions and impressions of the discussions.

Likewise, this report

represents the author’s interpretations of the reporters’ summaries.

Thus, the

opinions expressed in this report should not be construed to represent the views

of either

the author or the American Institute of Certified Public Accountants.
The author is indebted to the seminar reporters who so faithfully

recorded the seminar discussions.

Without their excellent cooperation, this

report would not have been possible.
Also, for their splendid cooperation, special thanks are due the deans

and accounting faculties on whose campuses the seminars were held.

Finally, the author is grateful to Guy W. Trump, Director of Educa

tion, and William C. Bruschi, Director of Examinations, American Institute of
Certified Public Accountants, for their assistance and suggestions in the

preparation of this report.

Doyle Z. Williams, Manager
Special Educational Projects

March 1969

HORIZONS FOR A PROFESSION SEMINARS

LOCATION

Date

University of Alabama (Tuscaloosa)
The University of Arizona (Tucson)
Boston University (Boston)
California State College at Los Angeles
University of California (Berkeley)

May 6, 1967
December 2, 1967
November 9, 1967
December 9, 1967
February 24, 1968

University of Chicago (Chicago)
Columbia University (New York City)
University of Connecticut (Storrs)
C. W. Post College (Greenvale, New York)
Dartmouth College (Hanover, N. H.)

November 3, 1967
March 9, 1968
December 16, 1967
September 30, 1967
October 21, 1967

University of Denver (Denver)
Duke University (Durham, N. C.)
Duquesne University (Pittsburgh, Pa.)
University of Florida (Gainesville)
Georgia State College (Atlanta)

November 10, 1967
September 15, 1967
October 13, 1967
November 9, 1967
November 3, 1967

University of Illinois (Urbana)
The University of Iowa (Iowa City)
John Carroll University (Cleveland, Ohio)
The University of Kansas (Lawrence)
The University of Kentucky (Lexington)

February 23, 1968
November 16, 1967
October 20, 1967
November 10, 1967
October 12, 1967

Lehigh University (Bethlehem, Pa.)
Little Rock University (Little Rock, Arkansas)
Louisiana Polytechnic Institute (Ruston)
University of Maryland (College Park)
Memphis State University (Memphis, Tenn.)

October 26, 1967
December 9, 1967
January 9, 1968
October 17, 1967
October 27, 1967

Michigan State University (East Lansing)
University of Minnesota (Duluth)
University of Minnesota (Minneapolis)
University of Montana (Missouli)
The University of Nebraska (Lincoln)

October 10, 1967
January 27, 1968
December 2, 1967
December 9, 1967
November 14, 1967

University of New Mexico (Albuquerque)
State University of New York at Buffalo
University of North Dakota (Grand Forks)
University of Notre Dame (Notre Dame, Ind.)
The Ohio State University (Columbus)

January 5, 1968
May 17, 1967
October 30, 1967
October 4, 1967
May 3, 1968

Oklahoma State University (Stillwater)
University of Oregon (Eugene)
The Pennsylvania State University (State College)
University of Pennsylvania (Philadelphia)
Seton Hall University (South Orange, N. J.)

October 12, 1967
November 3, 1967
August 31, 1967
November 3, 1967
September 30, 1967

DATE

LOCATION

University of South Carolina (Columbia)
University of South Dakota (Vermillion)
Syracuse University (Syracuse, New York)
The University of Tennessee (Knoxville)
Texas Christian University (Fort Worth)

December 9,
October 19,
November 3,
October 19,
October 21,

Texas Technological College (Lubbock)
The University of Texas at Austin
Tulane University (New Orleans)
University of Utah (Salt Lake City)
University of Virginia (Charlottesville)

December 8, 1967
November 10, 1967
October 20, 1967
May 4, 1968
May 18, 1967

Washington State University (Pullman)
Washington University (St. Louis, Missouri)
University of Washington (Seattle)
West Virginia University (Morgantown)
University of Wisconsin (Madison)

October 7, 1967
November 15, 1967
January 13, 1968
October 27, 1967
November 8, 1967

v

1967
1967
1967
1967
1967

TABLE OF CONTENTS

CHAPTER

I

II

PAGE

PREFACE ..............................................

ii

APPRAISAL OF HORIZONS FOR A PROFESSION ...............

1

Introduction .........................................
Objectives for a Common Body of Knowledge .......
Background of Seminars ..........................
A Broad View of Horizons ........................
An Assessment of Horizons .......................
Applicability of Common Body of Knowledge .......

1
1
2
3
3
4

Concepts Underlying Horizons for a Profession ........
Conceptual Versus Procedural Approach ...........
Interdisciplinary Approach ......................

5
5
6

Student Interests and Course Requirements ............
Breadth of Interest of Accounting Students ......
Breadth of Education ............................
Structured Requirements .........................

7
7
7
9

GENERAL EDUCATION ....................................

10

Introduction .........................................
General Education Defined .......................

10
10

The Design of General Education of CPAs ..............
Value of General Education ......................
Emphasis on General Education ...................
Quality of General Education ....................

11
11
12
13

Written and Oral Communications .................
Importance of Communication Skills ..............
Required Coursework .............................
Measures for Improvement ........................
The Role of the Profession ......................

14
14
15
16
16

Quantitative Methods .................................
Value of Quantitative Methods for CPAs ..........
Impact on Attraction of Students ................
Amount and Content of Coursework................
Course Control ..................................
Restraints to Implementation ....................

17
18
19
19
20
20

Humanities ...........................................
Sociology and Psychology ........................
Logic ...........................................
Ethics ..........................................

21
21
22
23

vi

CHAPTER

III

IV

PAGE
Economics .......................................
Other Courses ...................................
General Implementation Problems ............... ..

23
24
24

BUSINESS EDUCATION...................................

26

Introduction ......................................
*
Appraisal of the Integrative Approach.... .......
Implementing the Integrative Approach.........

26
26
27

Curricula Structure ..................................
Repetition in the Curriculum..................
Depth of Knowledge ..............................
Specialized Introductory Courses ................
The Responsibility for Business Education .......

27
27
28
28
29

Production ...........................................

30

Marketing ............................................

30

Personnel Relations and Business Management ..........
Importance of the Behavioral Approach ...........
Role of Management Courses in the Business School.

31
31
32

Finance ..............................................

33

Business Law..........
Environmental Approach to Business Law ...........
A Synthesis of Views ............................

34
35
36

Summary..............................................

36

ACCOUNTING EDUCATION.................................

37

Introduction .................................
Assumptions of Accounting Curricula...........
The Perspective of Accounting Education.........

37
37
38

The Dichotomy of Concepts and Procedures ........
Attributes of the Conceptual Approach ........... .
Reservations to the Conceptual Approach ..........

38

39

Classification of Accounting Knowledge ............

40

Defining Accounting Course Requirements ............
Broad View..................................
Specific View................................
Curriculum Design.... ...........................
Legislative Requirements ........................

41
41
41
42
43

vii

PAGE

CHAPTER

V

The Responsibility for Accounting Education ..........
Impact of Specialization ........................
Role of the Profession ........................ .
Role of Colleges and Universities ...............

43
43
44
44

The Introductory Accounting Course ...................
Purpose of the Introductory Course ..............
Content of the Introductory Accounting Course ....
Instructors in the Introductory Accounting Course.
Programmed Texts ................................

45
45
46
46
47

Computers ............................................
Amount of Knowledge .............................
Implementing ComputerRecommendations ............
Impediments to Computer Instruction ..............

47
47
48
49

Conclusions ..........................................

49

IMPLEMENTING HORIZONS FOR A PROFESSION ...............

50

Introduction .........................................

50

Internships ..........................................

50

Expanding the Educational Program ....................
Graduate Study ..................................
Professional Schools of Accounting ..............
Conflict of Advanced Study and Manpower Needs ....

51
51
52
53

Conclusions ..........................................
Impact on Formal Education ......................
Responsibilities of Educational Institutions ...

54
54
55

viii

CHAPTER I
APPRAISAL OF HORIZONS FOR A PROFESSION

Introduction

Prior to the 1960’s, many thoughtful members of the accounting profession
had recognized the need for an explicit statement of the body of knowledge which

should be the common possession of every new CPA.

For many years there was a general,

The general

but imprecise, understanding of what this body of knowledge was.

impression of the body of knowledge thought to be appropriate for the beginning CPA
could best be described as a combination of the content of the orthodox undergraduate
college accounting curriculum as influenced by the content of the CPA examination.

In the early 1960’s, however, two influences strongly suggested that the
time had arrived for an analytical and penetrating definition of the common body of

knowledge for CPAs.

One influence was the critical analysis that higher education

for business was undergoing at the hands of college faculties.

A second influence

was the deep concern that the accounting profession was expressing for the capabil

ities of its entrants in light of the rapidly changing business environment and
demands of society.
Objectives for a Common Body of Knowledge

As a result of the prevailing deep concern for the professional preparation
of accountants, the Carnegie Corporation and the American Institute of Certified

Public Accountants co-sponsored a study of the common body of knowledge for CPAs.

described in the prospectus, the objectives of the study were to:
1.

Determine the knowledge which the CPA must have at the outset
in order to provide the public with service of the minimum
scope and quality which the public needs and has a right to
expect from him at the start of his career.
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2.

Define the knowledge and intellectual habits which the beginning
CPA must have to be able to keep pace with the growth of general
knowledge of the profession in the next generation and to work
into one of the present or future specialties of the profession.

3.

Investigate the capabilities of the several types of educational
institutions and processes — colleges and universities, in
training education and experience, and continuing adult education —
for imparting the various kinds of required knowledge.

Basically, the study sought to determine how much of each kind of knowledge -general, semi-technical, and technical — is desirable for the beginning CPA to

possess.
Background of Seminars
Obviously in today’s society, a large portion, if not all, of the body of

knowledge required of any individual standing on the threshold of his profession
must be acquired through formal educational preparation.

Recognizing the indispensa

ble role of collegiate education in the intellectual preparation of CPAs, the

American Institute of Certified Public Accountants, in cooperation with colleges
and universities and the state societies of CPAs, sponsored a series of seminars to

discuss the academic implications of Horizons for a Profession and to obtain the

reactions of educators and other interested individuals.

During 1967-68, seminars

were held on fifty-five college campuses to which accounting educators from 668
colleges and universities, members of state boards of accountancy, representatives

of state societies of CPAs, and leading accounting practitioners were invited to

participate.

The principal objectives of the seminars were first, to pursue in depth an

analysis of the recommendations and thinking as reflected in Horizons for a Profes

sion: second, to evaluate the relevance of those findings to accounting education;
and finally, to consider the appropriate means of implementing those recommenda
tions in the accounting curricula of colleges and universities.

An attempt was made

to direct the discussions to broad issues both as to recommendations and implementa

tions .
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The diverse backgrounds and perspectives of the participants led naturally to vary

ing emphases emerging in the seminar groups.

A Broad View of Horizons
In placing the Horizons study in perspective, one participant noted that
adjustment to change by a maturing profession occurs over time.
maturation cycle into six stages:

He divided the

(1) the need for change is sensed; (2) the need

is investigated; (3) a proposal or report representing informed opinion is submitted

to acquaint the members of the profession with existing and anticipated problems;

(4) an analysis of the report is made and new standards are developed; (5) those
members who cannot fulfill the raised professional standards are by-passed by the

profession; and (6) the public becomes acquainted with the new profession as

represented by its altered standards.

Horizons may be viewed as representing stage

three of this cycle with the seminars comprising one aspect of the fourth phase.

As Assessment of Horizons
The seminar participants generally approved of the findings of Horizons for a
Profession.

The thought prevailed that the amount and quality of research incorpor

ated in the study evidenced that the accounting profession was deeply concerned

about the preparation of the future CPA and was determined to do something construc
tive about it.

The seminar groups believed the report demonstrated an awareness of

the qualities and backgrounds needed by the beginning CPA and offered much food for
thought.

In the groups’ view, the report provides

a useful set of guidelines for

curriculum building and for professional development.

The seminar participants com

mended the report for encouraging joint efforts between academici
ans and practitioners

to use the facilities of universities as the base for continuing adult education
programs for the profession.

Finally, the report will be effective, it was believed,

in motivating both educators and practitioners to prepare properly to meet the

continual challenge to change.
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Believing that the profession had taken a specific stand as to the type

of education desired for CPAs, the educators acknowledged that the charge had now
been passed to them to consider the recommendations and to implement those findings

that are in accord with their individual educational institution's objectives.

It

was recognized, however, that due to the diverse objectives among colleges and
universities, the extent and methods of implementation of Horizons would vary,
sometimes greatly.

Applicability of the Common Body of Knowledge
Almost all of the seminar groups discussed in general terms the extent to

which it was believed that revisions in curricula would be needed.

A few discus

sants maintained that a number of the better business schools are now offering pro

grams in business administration with a major in accounting that meet most of the

recommendations made in Horizons.

To this group, Horizons represents a summary of

the better kind of professional preparation already available or at least soon will
be.

Theirs was the opinion that the report has the greatest applicability to schools

which are not members of the American Association of Collegiate Schools of Business.
Conversely, many participants thought the recommendations of Horizons,

when applied to the majority of AACSB schools as well as non-AACSB institutions, were
definitely futuristic.

Some individuals even contended that the findings of Horizons

were for an ideal business world, not a realistic business world.

The majority seem

to believe, however, that only a few programs actually provide the intellectual
preparation for would-be CPAs as recommended by Horizons.

Moreover, those schools

which may meet these standards do not produce a significant number of CPAs.

This

majority group further observed that AACSB requirements are in terms of course titles
without defining the course content or emphasis.

On the other hand, the common body

of knowledge does not define courses, but defines types of knowledge.
Several participants likened the potential influence of the Horizons study
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to the Ford and Carnegie studies of business education.

In this respect there was

general acceptance that Horizons will serve as an effective motivator for improving

the quality of the intellectual preparation of CPAs.

Concepts Underlying Horizons for a Profession

Early in the discussions, four themes fundamental to Horizons were
identified which were held to be important elements in considering the formal educa
tion process for CPAs.

These themes were:

1.

A professional man must acquire a number of professional
attributes in addition to a body of professional knowledge.

2.

For the pre-professional, it is essential that consistent
emphasis be directed to conceptual understanding in prefer
ence to procedural skill.

3.

A flexibility of mind must be developed to enable the
individual to readily adapt to change.

4.

Interdisciplinary knowledge is essential.

Although there was general agreement with these concepts, a minority of participants
did question the propriety of de-emphasizing procedural skills.

Usually these dis

cussions led to the conclusion that the differences of opinion on this matter were
of emphasis, not of substance.

Also, it was recognized that an interdisciplinary

approach will demand a re-appraisal of both the content and length of the typical

college curriculum for accounting students.
Conceptual Versus Procedural Approach

A minority view was that while a conceptual approach can be pedagogically
successful, so can an approach more procedurally oriented.

It cannot be assumed

that, for a specific student, one approach is better than another.

Thus, the recom

mendations of Horizons in this respect must be viewed as one means of accomplishing

a given end.

Moreover, a few practitioners believed that educators had already gone

too far in de-emphasizing the procedural aspects in favor of the conceptual approach.
The opinions that procedures have been unduly neglected in accounting
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education was questioned, however, by several participants.

Many discussants held

that the conceptual approach requires less time to impart an equivalent amount of

knowledge to the student.

Since it is the more efficient approach, teaching the

student how to conceptualize will solve some of the pressing time problems in
accounting education.

Not only is it inefficient to teach procedural skills in the initial stages
of the formal educational process, but such an approach is short-sighted.

subject to rapid change while conceptual understanding is more enduring.

Skills are

In fact,

the specific procedural skills needed by the future CPA are open to question.

Due

to the uncertainty wrought by change, the role of education is to equip the student
with a flexible mind and the ability to adapt to his changing environment as

rapidly as possible.

One seminar participant cited Littleton as stating that

"Education is learning to learn."

The overwhelming consensus was that education can

ill-afford not to develop among students a conceptual viewpoint -- the key to life
long learning.
Interdisciplinary Approach

The emphasis of Horizons on the interdisciplinary approach also brought
forth varied reactions.

On the one hand, some participants believed that the study

should have more clearly defined the lines between disciplines.

Such a distinction

was thought to be desirable in determining the means for implementing the findings
of the study.
On the other hand, another group of participants believed the report did
not go far enough in interrelating the various disciplines.

It was noted that border

lines among academic fields have been disappearing, yet the Horizons study did not

fully recognize this development.

Between these two viewpoints, the majority opinion

however, accepted the report as a proper middle ground.

The point was made that

accounting is not isolated but interrelates with many other disciplines.
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Thus the

goal of basic education in accounting should be the development of an awareness of

the relationship of the many parts of the curriculum, but not to the exclusion of
accounting as a professional endeavor.

Student Interests and Course Requirements

Breadth of Interests of Accounting Students
Some participants, while heartily endorsing the interdisciplinary approach,

raised the point that the orientation of typical accounting students may make it
difficult to interest them in some areas suggested by Horizons.

One participant

believed that historically accounting students, like engineering students, tend to

be "systems oriented" rather than "people oriented."

Further, it was suggested

that perhaps accountants were high in IQ but low in creativeness.

posed:

The question was

"Does accounting attract students with low levels of creativeness, or does

accounting training stifle creativeness?"

Creativeness was defined as the ability

to revolt against past and present traditions, customs, practices, and procedures.
Although no one had a defensible answer to the question raised, it was agreed that

a change in the educational requirements will result in attracting students with

different, and hopefully varied, interests into the profession.
One participant criticized the requirement of a wide array of survey

courses in which the student could become an expert in nothing.

In general, survey

courses cannot be expected to be effective imparters of knowledge, another partici

pant stated.

Other participants responded that survey courses are only one means

whereby students gain interdisciplinary perspectives.

A common conclusion was that

survey courses should be interrelated while advanced courses should build upon and
interrelate the knowledge gained in survey courses.

Breadth of Education

The discussion of the interdisciplinary approach to education led to the
question as to whether business schools should be educating students to develop
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their broader capabilities, to provide them with specialized knowledge, or both.
Some practitioners indicated that if a shortage of time exists in the formal edu

cational program, then the knowledge of a specialty must take precedence.

New

staff accountants, armed with adequate knowledge of their specialty, can, they

contended, better gain the required breadth in practice.

Other participants conceded

that it may not be appropriate for the formal education process to emphasize a

specialty at present, but
from now.

they prophesied that such will be the case twenty years

At that point a common body of knowledge must be developed for auditing

specialists, tax specialists, and computer specialists.

The implication was that

specialized undergraduate accounting programs should be developed at that point for
each specialty.

Educators, however, expressed reservations about the practice of

developing specialists in the undergraduate program.

It was the consensus of educators that all accountants should have the

same basic qualifications and that specialization should come on top of the common
body of knowledge for CPAs.

The educators pointed approvingly to Horizons as not

delineating specialized knowledge for the beginning CPA in the diverse fields of

management services, auditing

and taxation.

The purpose of the CPA’s intellectual

preparation is to permit him to work into one of the present
of the profession.

or future specialties

Furthermore, it was suggested that the long-range goal of most

students is not to be in public practice, but to obtain a managerial position either
in accounting firms, business firms

or government.

Thus, formal education’s charge

is to equip the student for these eventualities.
As a subdiscussion of specialized versus generalized education, the ques

tion was raised as to whether it was necessary to distinguish between the basic

education required for the local practitioner, the national firm practitioner, the
industrial accountant

or the governmental accountant.

The conclusion was reached

that it was neither necessary, practical, nor desirable for educational institutions
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to structure separate programs for each of these groups.

Education’s obligations

can be best fulfilled to each segment by providing a unified program.
Structured Requirements
Although the participants did not believe that individual schools should

offer a splintered accounting program, there was strong support for variations in
Schools have various philoso

accounting programs among educational institutions.
phies with respect to their role in higher education.
icant contributions through curriculum innovations.

Some institutions make signif
In addition, ingenuity and

imagination would likely become scarce attributes if all individuals who entered a
given profession had received identical preparation with respect to curriculum as

well as course content.

An obvious advantage can be seen arising from interpersonal

exchanges of individuals who are doing similar work but whose technical training has

been characterized by variety.

Although it is desirable to state the minimum level

of knowledge necessary for the beginning CPA, the means for acquiring that knowledge

should not become stereotyped.

The idea of flexibility in defining required formal education for CPAs was
likened to the problem of defining generally accepted accounting principles.

Though

there may be agreement on concepts, i.e., common body of knowledge, diverse opinions

abound with respect to operational applicability.

The seminar groups concluded that

it was desirable to avoid a tightly drawn definition of a curriculum in order to

avoid "lock-in” and rigidity and to provide for innovations and improvements.

Thus,

although it may be acceptable and desirable for boards of accountancy to specify
eduational requirements for the granting of the CPA certificate in general terms, it

is ill-advised for the profession to prescribe a detailed syllabus setting forth
course titles and hours as a matter of law or regulation.
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CHAPTER II
GENERAL EDUCATION

Introduction

After discussing the broad ramifications of Horizons for a Profession,

the seminar groups focused their attention upon the report’s suggestions regarding
general education.

The participants discussed the rationale, value and objectives

of a general educational base for the beginning CPA.

General Education Defined
At the outset of their deliberations on general educational requirements,

the participants in several seminars sought to define the meaning of the term
’’general education.”

There was wide acceptance of the idea that general education

refers to subject matter designed to prepare an individual to live a full and well

adjusted life rather than subject matter oriented around the need for earning a
living.

More specifically, it was suggested that general education refers to an

education for living apart from the job.

The objective of general education is to

equip the student with an understanding of the environment in which he lives and
the prevailing social problems and relationships.

In one seminar group the suggestion was made that persons with strong

general educational backgrounds can best handle crises.

Persons so equipped can

understand sociological problems and can apply relevant methods to arrive at their
solution regardless of the particular sub-field of business in which the problem
arises.

In relating the concept of general education to the accounting student, one
group stated that general education should be broad and deep enough to stand the indi

vidual in good stead during his lifetime not only for the practice of accounting but
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also for fitting him into society.

It was postulated, for example, that a study

of the humanities may develop livelier intellects resulting in more competent

practitioners.

The Design of General Education for CPAs

Value of General Education

The seminar participants generally agreed with the authors of Horizons

for a Profession regarding the importance of general education for the beginning
CPA.

To many, the importance of a broadly based education for the neophyte CPA

is increasing because of the broadening scope of the work of the accountant.

The

CPA must be able to speak the language of the psychologist, the industrial rela

tions manager, and the personnel supervisor, as well as the systems analyst.
One group classified the especial need for the CPA to have broad per

spectives into three categories.

First, being a member of a profession implies an

ability to get along with people and to be able to explain and understand a range

of ideas in general terms as well as being able to communicate in technical matters.
Second, a CPA frequently will be required to communicate with individuals who are

not proficient in the CPA’s technical specialty.

CPA in this communication process.
change.

A general education can help the

Third, specific and technical ideas continually

A general education can help the CPA adapt to changes in his environment

and to new ideas and techniques throughout his lifetime.

The end objective of

general education, it was concluded, is to develop an educated man.
Immediately the question arose as to what are the hallmarks or character

istics of an educated man.

One seminar group arrived at the general criterion that

an educated man is a rational human being who seeks explanations based on rational

processes — one who knows and can explain.

Other groups added the characteristics

of creativeness and imagination.
From these discussions, it seemed to follow naturally that an educated
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man should possess the facility to communicate effectively in writing and speak

ing, should be equipped with tools and methods of analysis, and should be familiar

with the fundamentals of logical and rational thinking.
There was almost unanimous agreement that the general education required
of an accountant is little different from that of other professions or from that
necessary to becoming a good citizen.

Any differences consist primarily of the

accountant’s need for additional background in the quantitative areas of mathematics

and statistics.

The point was made that the very essence of general education

defies direct relationship to professional needs.

Emphasis on General Education
Some participants, while acknowledging the value of general educational
requirements, questioned the emphasis on this area in Horizons for a Profession.

This group believed that general skills need depth, and a failure to probe in depth

may lead students to believe that the field of accounting is superficial and lacks
challenge.

It is desirable that a student be permitted to get sufficient depth in

a field of study to enable him to develop an interest in it.

Moreover, in over-

stressing general education, it was stated, Horizons may inadvertently damage the

profession’s ability to attract students.
Other participants insisted that the views on general education of the
authors of Horizons were too narrow.

To them, the report stressed areas which can

be of direct usefulness to the CPA, but did not recognize the perspective of a

student relative to his culture, history and environment, separate from his profes
sional life.

To many participants, no great gap exists, with respect to general educa
tion, between the recommendations of Horizons and present requirements of the

colleges and universities.

It was observed that the curricula of many business

schools require the emphasis on general education recommended by Horizons.
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The

opinion of this group of participants was that the requirements of the American

Association of Collegiate Schools of Business are sufficient to provide the
necessary base of general education if an appropriate mix of courses is taken.

Quality of General Education
In several seminar groups it was recognized that the quality of general

education courses is often less than satisfactory.

Members of these groups

believed that an important omission of Horizons was the failure to examine criti

cally the quality and content of education in the nonbusiness areas*

The substance

of general education courses, they pointed out, cannot always be accepted at face

value.

The criticism was levied that many of the liberal arts courses are often

too specific and are designed for the major rather than the generalist.

Further

more, many liberal arts teachers do not offer their subjects liberally; they often
teach their courses as exercises in minutiae.

Because of these dissatisfactions,

the suggestion was offered that general education courses be taught in the schools

of business by the business schools’ faculties.

This suggestion was quickly dis

missed because to adopt such a practice would be self-defeating in creating in the

student an awareness of his environment.

Moreover, the cost of a proliferation of

courses designed for specialized purposes is prohibitive.
General education courses, many participants held, should be taught by

experts in their respective fields at their own direction.

Moreover, there is

much to be said for students being exposed to the viewpoints of other students who
have a variety of interests and majors.

A more practical approach for faculty

members who are concerned with the general educational preparation of accounting
majors is to develop channels of communications with the faculties of the arts and
sciences departments.
The necessity of covering a wide spectrum of educational experiences in

a limited amount of time raised questions of priority and emphasis.
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Should general

education courses be broad survey courses or intensive in particular areas?

The

thought was accepted that courses in the humanities and social sciences might
well be broad, while courses in communications and quantitative methods, i.e.,

mathematics, probability

and statistics, should be rigorous and in depth.

To implement the recommendations of Horizons for general education, some
educators recommended that a list of courses be specified because many students

will shy away from certain highly desirable subjects and ever after regret their

decision.

Another danger, they agreed, is that students may specialize excessively

in certain areas unless they are prevented from doing so.
Conversely, some participants maintained that each individual should

search for the "truth" in his own way.

In other words, there is no one universal

formula or curriculum for every student.

Consequently, caution should be exercised

in rigidly structuring a curriculum in matters of general education.

Culture

cannot be "legislated."
General agreement prevailed that the majority of nonbusiness requirements

should be met in the freshman and sophomore years.

Afterwards, business courses

should seek to synthesize the knowledge gained in other disciplines.

Written and Oral Communications

The seminar participants were in close agreement with the authors of

Horizons as to the need for improving accounting students’ abilities in written and
oral communications.

The idea was accepted that students are not obtaining the

desired proficiency in communication skills.
Importance of Communication Skills
The obvious need for the accountant to be an effective communicator was

briefly noted.

The observation was offered that the CPA’s need for more effective

skills in communications was ever growing.

planning,

An increased emphasis was cited in tax

as opposed to mere form completion, rendering of long-form reports, as
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opposed to the standard short-form report, and rendering management services, as
As the CPA continues to broaden the

opposed to auditing and tax services only.

scope of his services, the ability for self expression continues to grow in

importance because the CPA must communicate with many different types of people.

The means for developing effective written communication skills was
recognized as an "age-old” enigma.

But the problem may be growing more serious

because of our evolving world of television, telephone, and busy, active life —
all of which may detract from the effort spent in developing written communication

skills.
Required Coursework
A variety of approaches were offered to aid in overcoming the communica

tion deficiencies of accounting students.

One suggestion was that the usual

freshman English Composition requirement be abandoned because it fails to accomplish

its objectives.

Other respondents expressed a sentiment, however, for a new

approach to English Composition rather than its abandonment.

The need for a special

course in report writing, preferably offered by the English Department, was also

mentioned.

In addition to courses for developing writing skills, there was strong

sentiment for requiring all undergraduates to complete a course in oral communi
cations .
Several participants expressed doubt that coursework offers the prime

remedy for deficient communications skills.

Perhaps greater emphasis should be

devoted to pedagogic methods for solving the problem rather than to the analysis
of specific courses.

The traditional emphasis of formal coursework on the mechanics

of grammar was considered to be ineffective.

Some members of the seminar groups

believed that a point of diminishing returns in learning is reached as more English

writing and oral communication courses are added.

There was strong support for the idea that the teaching of communication

skills should transcend required writing and speech courses.
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The total educational

program must emphasize these skills in every course.

Accounting instructors should

note all language deficiencies in evaluating student assignments and examinations,
and should demand that students use skills learned in rhetoric.

The elements of

clarity, coherence, and conciseness should be stressed.
Measures for Improvement

Several means for developing the students’ communication abilities were

suggested.

These ideas included the use of more essay examinations, assigning more

term papers and requiring more class reports.

Many participants advocated the

evaluation of communication skills in determining the student’s course grade.

It

was noted, however, that all faculty members are not willing or able in all the

student’s courses to take the time for constructive criticism of writing.

The

trend is for the larger educational institutions to require less rather than more
writing and oral work.

As classes grow larger, the tendency is to measure per

formance by pencil-marks on machine-scored forms.

One school reported that it assigns students to designated faculty mem
bers for counseling and assistance in developing writing skills.

The faculty

members involved in this program, however, were not enthusiastic because of the

resulting added work-load.

Further, many faculty members do not feel that they

are qualified to evaluate and counsel students properly in communication skills.

The suggestion was made that students should be required to pass an
English proficiency examination prior to graduation.

A representative of one

school which requires such a test reported that the English Department which admin

isters the test would very much like to eliminate the examination.

Because of the

administrative burden, such proficiency examinations in English grammar have not

been widely used.
The Role of the Profession

Conflicting ideas were expressed on whether written English on the CPA
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examination should be given emphasis in determining candidates’ grades.

Some

participants favored failing candidates who do not demonstrate a minimum level
of ability with written communications.

Others suggested that for the time being

the emphasis upon English proficiency be restricted to considering this factor in
grading the theory section of the examination.
A number of participants argued against emphasizing English proficiency

in any part of the CPA examination.

Their opinion was that this action would tend

to perpetuate the traditional mechanical emphasis which was alleged ineffective in
college courses.

No consensus developed on the issue.

The idea was broached that practicing CPAs must bear part of the burden

for the sharpening of communications skills among the profession’s neophytes.
From the very first day the employer-CPA must insist on high standards, especially

for such easily neglected writing activities as notations in working papers and
internal memoranda.

There was some feeling that accounting firms have an obligation

to assign work that requires effective writing and to help their junior accountants
achieve the requisite proficiency.
In summary, accounting educators agreed that they must shoulder the major

responsibility for the development of communication abilities for the beginning CPA.
The best approach, they believed, would be to require the exercise of a high level
of communication skills in all courses.

But the educators further stressed that

the individual and his firm also have joint responsibilities for sharpening the
communications skills of the beginning CPA.

Quantitative Methods

Probably because many participants believed that the most significant dif
ferences between the current requirements of colleges and universities and the

recommendations of Horizons for a Profession was in the area of quantitative methods,
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this subject generated perhaps the least agreement among the seminar participants.
Value of Quantitative Methods for the CPA

On one hand, participants strongly supported the emphasis of Horizons
on quantitative methods.

It was admitted that schools generally do not measure up

to the level of the requirements suggested by Horizons, but the observation was
made that schools are increasingly requiring the student to take more work in

quantitative subjects.

It was emphasized by some, however, that in order for stu

dents to gain full benefit from the additional mathematics requirements recommended

by Horizons, educators must show the relevance of mathematics to specific business
problems.

Several participants, nonetheless, questioned the need for the level of
mathematics recommended by Horizons.

These participants noted that accountants are

not currently using mathematical applications extensively.

Some even doubted the

extent to which these applications will be adopted in the future.

Hence, they

believed that there will be places in CPA firms for those who are not mathematically
oriented.

In rebuttal to the implications of this line of thought, other partici

pants pointed out that one reason for the current limited applications of mathematics

and statistics is that the majority of accountants do not have a sufficient degree
of competence to recognize the opportunity for these applications.

Applications in

practice will increase as more accountants gain competence in quantitative methods.

Further, some participants pointed to the advent of the computer as one of the prime

reasons for the beginning CPA to have an increased facility with quantitative
techniques.

It was observed that even now business management is using, and will

be doing so increasingly in the future, advanced mathematical and statistical tools
in decision-making processes.

Therefore, if the accounting profession is to maintain

its traditional role as business advisors the CPA must be thoroughly familiar with
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these techniques.
Impact on Attraction of Students

Some participants feared that increasing requirements in quantitative
methods would have an adverse effect upon efforts to attract students to accounting

careers.

It was observed that the mathematics requirements of Horizons presupposes

high school preparation in mathematics equivalent to that presently required for

engineers.

Several participants held the view that this requirement would restrict

enrollment in undergraduate business programs.

Other participants, while acknowl

edging that enrollments in the short-run may be curtailed, maintained that in the
long-run higher entrance requirements and programs would result in schools of

business administration having, both as entrants and graduates, a larger number of
students with greater abilities.

Amount and Content of Coursework

The amount of coursework needed to provide the beginning CPA with the
desired competence in quantitative methods was the subject of much discussion and
little agreement.

At one seminar it was suggested that mathematics should be one

of the major emphases of the accounting student.

was suggested.

Four years of mathematics study

On the other hand, three to six semester hours beyond algebra was

believed to be adequate by some participants.

In the main, two years of mathematics

and one year of statistics study as suggested by Horizons were held to be not
unreasonable.

The difficulty of determining the amount of coursework desirable in quanti

tative methods was due in large part to a failure to agree upon the topics appropriate
for the accounting student.

Almost all of the participants disagreed in some measure

with the topical coverage suggested by Horizons.

ential equations was often questioned.

For example, the need for differ

In addition, there were some individuals who

objected to the emphasis on a knowledge of the symbols of mathematics.
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Symbolic

notations were said to be techniques and are not a part of the CPA's work.

Course Control
Some discussants were of the opinion that in order to develop the compe

tence in quantitative methods
should be devised.

germane to accounting, new courses in mathematics

The thought was that typical mathematics courses overstress

pure mathematics and devote more time than is needed for the would-be CPA to such
technical matters as derivation of formulas.
To control the development of courses in quantitative methods, the

suggestion was offered that all quantitative courses be taught in the business

school.

The conclusion appeared to be that although it may be desirable to teach

statistics courses and the applications of mathematical concepts in the business

schools, the mathematics department should teach the basic concepts.

It was noted

that a lack of qualified faculty members in the business school and the narrowing
of the student’s viewpoint were major constraints to offering basic mathematics in

the school of business.

Too, specialized courses early in the curriculum would

force the student to make a career choice creating serious problems in transferring
credits for students who later change their major.

There was some feeling among

the participants that students are already forced into making a career choice all

too early.

Thus, a more reasonable course of action for developing quantitative

methods courses of greater relevance may be the establishment of effective lines of

communications on campus between the mathematics department and the business school

faculty.
Restraints to Implementation
In addition to requiring specific courses in mathematics, probability,

and statistics, it was widely advocated that quantitative applications should be
developed in all courses where appropriate.
methods should be in an applied context.
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The major portion of quantitative

The approach to integrating quantitative tools in subject matter courses,

however, encounters two major restraints.

First, textbooks in business, particu

larly accounting texts, do not presently utilize the quantitative approach.

Second,

the majority of accounting instructors do not have the background to supplement

the textbooks in quantitative applications.

As possible solutions to this problem,

several approaches were suggested including:

(1) Retrain faculty members by pro

viding reduced teaching loads; sabbatical leaves with pay to permit study at a

university in the vanguard; and leaves of absence to work in industry, government
or public accounting firms.

(2) Undertake a major, well-financed effort in

rewriting accounting textbooks.

(3) Organize departmental seminars to update

faculty by bringing to the campus specially competent individuals for a semester or

longer to give leadership to in-service education.

It was concluded that the key

to the development of student competence in quantitative methods lay in the develop

ment of faculty competence.
In summary, the seminar groups supported Horizons with respect to devel

oping in accounting students greater competence in quantitative methods.

Applica

tions of quantitative techniques should be integrated with subject matter courses.
The major restraint for implementing these recommendations seem to be updating
teaching materials, principally textbooks, and faculty.

Humanities

The humanities and related subjects also gave rise to discussion comments.
In general, the participants supported the recommendations of this portion of

Horizons for a Profession, with only isolated opposition.

The areas of controversy

include sociology and psychology, logic and ethics.
Sociology and Psychology

The suggestion of Horizons for a Profession that behavioral sciences, like

sociology and psychology, should have precedence over courses in business management,
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brought forth considerable discussion and some direct opposition.

The objection

was raised that courses of this nature outside of business do not give the business
student, including the accounting student, a practical application of the knowledge

acquired.

Instead of requiring elementary courses in sociology and psychology,

some participants preferred offering a course in behavioral science or organiza

tional psychology in the junior or senior year by the business school faculty.
Other participants favored a different approach.

They believed that

typical introductory courses in sociology and psychology would provide a necessary
background for advanced study in the behavioral sciences, but they also noted that
these courses would not provide the kind of emphasis suggested by Horizons.

This

group also believed that some of this additional, necessary material should be

included in courses in the general business area.

Although opinions varied with respect to the emphasis of the courses in
sociology and psychology, it was agreed that these courses were desirable in
causing the embryo CPA to develop into a cultured individual acquainted with the

forces shaping his environment.

Of particular relevancy to the would-be CPA, the

student also gains an appreciation of the scientific method for problem-solving.

The discussions of sociology and psychology concluded without offering any specific
proposals for altering current educational practice.
Logic

The seminar groups were critical of formal courses in logic as typically
offered by colleges and universities.

The general opinion prevailed that courses

in logic do not inculcate in the student the habit of rigorous, logical thought.
It cannot be expected that products of this training will by criticism or construc

tion contribute to the development of more relevant and realistic accounting.

To

these critics, the function of the accounting instructor is to assist in the devel
opment of logical abilities through his courses and to deny admission to the
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profession to those who do not attain the minimum proficiency.
While little value was attached to a course in logic, the participants
nevertheless valued highly the ability for the accountant to reason logically.
Accordingly, the accounting instructor — indeed all instructors — must seek
to develop in students the ability to think clearly.
Ethics
In some of the seminar groups, the value of coursework in ethics was
defended, provided the main objective is to instill in the student a sensitivity

to the ethical dimensions of problems.
of ethical behavior.

The major emphasis should be on the rationale

A positive approach, as opposed to a negative set of command

ments or even dogma, should be adopted, it was argued.
Other participants believed that the value of formal coursework in ethics
is minimal.

One participant commented that courses in ethics would not likely

effect a change in the professional deportment of an unethical individual.

The

thought was advanced that by the time a student has attained college status, he has
established his own personal code of ethical behavior.

There is little the college

can do beyond helping the student see the profession as an integral part of his
own personal
established.

code andto further nurture and broaden the ethical viewpoint

already

For the would-be CPA, however, it was conceded that there is a need

for giving specific attention to his professional code of ethical conduct, and this
should be taught as an integral part of the coursework in auditing.
The

idea was advanced that if a student has not gained a sense of

behavior which is

ethical

amendable to nurturing, then school is the place to thwart his

advancement in the profession.

The means for implementing this suggestion, however,

were not explored.
Economics
Very little discussion arose with respect to the recommendations of
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Horizons for a Profession relative to the common body of knowledge in economics

for the beginning CPA.

The participants agreed that two semesters of survey
The only demur which

courses represented an insufficient exposure to economics.

arose concerned the time available to require courses beyond survey courses in
the typical undergraduate program.

Other Courses
Several participants suggested additional courses which they believed
should be included in a catalog of a common body of knowledge for CPAs that were
not given specific attention in Horizons for a Profession.

The thought was voiced

that an exposure to the natural sciences was important in that a knowledge of the

scientific method can best be gained from courses in these fields.

Laboratory

sessions, however, were not viewed as essential.
Courses in history were also favored in some quarters as an important

ingredient in the mix of knowledge for the potential CPA.

The comment was offered

that in a sense the accountant himself is a historian, and none should understand
better than he the role of history in predicting the future.

The study of a

foreign language was also suggested as being of high import for the CPA of the
future.

General Implementation Problems

A number of seminar participants perceived several obstacles in the path
of students who seek to obtain a truly general education.

First, in the formal

educational process undue emphasis is all too often placed on grades.

The

consequence is that students tend to shy away from courses where they may not
feel as competent as in their own field.

means of minimizing this deterrent.

The pass-fail system was suggested as a

Under the pass-fail system, the student is

not assigned a grade other than that of either passing or failing, neither of
which affects his grade-point average.
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Throughout the discussions of general education it was emphasized that
a broad educational view is obtained not only through formal coursework in a
number of separate areas but also through courses being taught in an integrative

fashion.

The teaching profession was strongly urged to bring matters of general

education to bear in all classes.

In some instances, this approach will require

an updating and re-orientation of the faculty.
Finally, educators cited the accounting profession itself as another

deterrent to students seeking a broadly based education as opposed to concen

trating in accounting as a speciality.

Faculty members have observed that

college or university graduates who have prepared themselves for employment through

a generalized education find their employment difficult in the business community.
On the other hand, those whose education has been highly specialized find them

selves in relatively high demand and therefore command impressive starting
salaries.

From these observations the inference may be drawn by some students

that specialized higher education provides a greater contribution to society, and

therefore

the individual is compensated with a proportionately higher salary.

Although this may be a short-sighted view, its impact upon the attitudes of students
cannot be lightly dismissed.

From the discussions of general education, it is apparent that the

responsibility for an individual’s broad perspectives rests with himself, educational
institutions, and the profession.
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CHAPTER III
BUSINESS EDUCATION

Introduction

Against the backdrop of general education, the seminar groups next turned
their attention to matters of business education.

An interdisciplinary theme

permeated these discussions.
Appraisal of the Integrative Approach

Many participants believed that Horizons for a Profession did not adequately

acknowledge recent developments in business education.

To these seminar members,

the descriptions of the functional areas of business by Horizons implied a series
of unrelated courses.

It was observed that there is a tendency toward an expanded

integrated approach as opposed to compartmentalization in business education.

The

traditional boundaries in the functional areas of management, marketing, finance,

and business law are disappearing.

Among the forces that have tended to render

the functional classification of business subjects awkward and inadequate is the
tendency to stress the quantitative and behavioral aspects of business education.
A few participants believed that Horizons' failure to interrelate the functional

business areas and adapt the "total systems" orientation may result in the study

becoming outdated and obsolete in the foreseeable future.
On the other hand, many participants did not view Horizons as anti-inter

disciplinary.

In their view Horizons supported the emerging integrated approach

to business education.

To these participants, Horizons highlighted the need for

shifting the focus of basic business courses from a descriptive approach to an

analytical emphasis which might be accomplished by the use of case studies.
ilarly, there was strong support for courses offered in a quantitative and
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Sim

behavioral context which stress the environmental approach.
Implementing the Integrative Approach
In several seminars, participants cited three limitations to implementing

an integrated approach to business education.

First was the belief that require

ments of the American Association of Collegiate Schools of Business setting forth

certain functional areas of business limit the movement toward the offering of a

few courses which stress the environmental approach rather the descriptive model.
Yet the schools which have been innovators in business education for the most part
are members of the AACSB.

A second limitation to teaching the functional areas of business as an
integrated unit is the specialized background and interest of business faculty.
Team teaching, with the functional areas of business being represented on the team,

was suggested as a means for mitigating specialized faculty interests.
It was also noted that current textbooks impose another limitation upon

achieving integrated instruction.

But the participants seemed to believe that

this limitation could be minimized with the use of cases, simulations and other
integrative teaching materials.

The use of a business policy course serving as a

capstone course and integrating the functional areas of business was recommended as
another means for achieving greater integration of subject matter.

Curricula Structure
Repetition in the Curriculum

The discussions of the changing pattern of business education inevitably

led to criticism of current business curricula.

Business education tends to be

plagued by a great deal of repetition of topics from course to course.

This problem

exists between accounting and other business courses and between different accounting
courses.

It was argued that some repetition was acceptable and even desirable if it
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was in the nature of application of learning gained, elsewhere, of if a new view
point is provided.

The participants agreed, however, that most curricula contained

repetitions which could not be justified on these grounds.

One means suggested for weeding out redundancy was to prepare a detailed
listing of topics to be included in all courses in the school of business.

Horizons

for a Profession, in delineating a common body of knowledge, provides a point of

departure for this approach to curriculum development.

Depth of Knowledge
While acknowledging that Horizons provides a frame of reference for deter

mining the topical coverage of business education, the participants had differing
interpretations of the depth of knowledge suggested for general business subjects.
To one group, the depth proposed by Horizons requires an emphasis on procedures.

This group believed the student exposed to the theories and principles of a subject
should be able to make an application of these theories and principles in solving

a problem or in reaching a situational decision.
Another seminar group believed that Horizons should have proposed greater
depth in the functional areas of business.

If all CPAs possessed more depth in know

ledge and understanding of business areas related to accounting, it was reasoned,
CPAs would be better qualified to fulfill broader audit responsibilities, e.g. man
agement audits.

Specialized Introductory Courses

Some members of the seminars voiced a criticism of business education similar
to that they made of general education.

That is, the introductory course for majors

in a given discipline typically is the same course required for students majoring
in other disciplines.

It was suggested that specialized survey courses in business

should be developed to meet the needs of accountants.

The rebuttal to this line of thought was three-fold.

- 28 -

First, a curriculum

structured in a specialized fashion would require a career choice far too early
in the college program.

Second, the proliferation of courses would be costly

in terms of faculty resources.

Third, the common body of knowledge in general

business education is essentially no different for accountants than for other busi

ness majors.

Attempting to relate all of the would-be CPA’s education to account

ing unduly narrows his perspective.
accountant’s

As one participant stated, ”If all of the

cosmos is related to accounting, then he has a very narrow universe.”

Deliberations on this point concluded with recommending integrated introductory
courses in all general business subjects.

The Responsibility for Business Education
Some participants attempted to draw a distinction between what should be

taught in college and what the CPA firm should impart to the new recruit in order

to equip the beginning CPA with a common body of business knowledge.

One participant

felt that much of the desired business knowledge could best be gained from business

experience.
On the other hand, a CPA in public practice, while agreeing with the philos
ophy that the common body of knowledge in business can be gained in part after the

student has completed his collegiate education, believed that the beginning employee
needed a firm background in the functional business areas before being employed.

In general, the seminar participants agreed that the business major needed

an exposure to the broad aspects of business.

If the responsibility for this type

of education were shifted to the employer, the breadth of exposure might be sacri

ficed*
After discussing the general aspects of business education, the seminar

participants turned their attention to the specific subject areas discussed by
Horizons for a Profession — production, marketing, personnel relations and business
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management, finance and. business law.

Production
In general, the participants believed, that an understanding of production

processes

is increasing in importance as manufacturing and production operations

become more technical and sophisticated.

In acknowledging the importance of production, the participants expressed

widely varying ideas as to what a course in production should be.

Many participants

viewed production as a natural part of the study of cost accounting.

Therefore

the need for greater knowledge of production could best be satisfied by additional
study of such topics as alternative costs, job order costs, process costs, standard

costs, variance analysis, and cost-volume relationships.

A limited number of parti

cipants believed that the student of accounting should be required to take a course
in engineering or semi-engineering production processes.

Still other participants believed that production should not be limited to

the study of the flow of materials through the conversion processes to a finished
product.

The participants expressing this view recommended that a knowledge of the

problems of management regarding production be included in a catalog of requirements

for the new CPA. This viewpoint maintained that production properly stresses concepts
of operations management, including the relevant application of quantitative methods

and systems analysis and control, such as PERT.

Several discussants observed, however,

that production is not widely taught at the undergraduate level in this analytical

context.

Yet many at the seminars accepted this broadened viewpoint of production

as a worthwhile objective and one which could make a valuable contribution to the
education of the beginning CPA.

Marketing
Marketing, as it has been traditionally taught, was generally rejected by
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the seminar participants as not being relevant for the accountant.
approach was widely favored over a descriptive approach.

An analytical

The seminar groups strongly

endorsed the proposal that minimal time be devoted to such matters as the retailing

wholesaling system or distribution channels.
In emphasizing the analytical approach to the study of marketing, the
seminar participants discussed several topics as being appropriate for the beginning

CPA.

It was suggested that the future accountant should be given greater exposure to

distribution and marketing costs -- a subject presently given inadequate attention in
both marketing and cost accounting courses.

In addition, the would-be accountant

should possess greater expertise in matters of price determination and strategy, sales
forecasting, market research and psychology of persuasion.

In concluding their discussions of the role of marketing in the business

education program for accountants, the participants recommended that the CPA be
familiar with the general operational problems of marketing and the ways by which

accounting can contribute to the solution of these problems.

Personnel Relations and Business Management
Much discussion was given to the suggestion of Horizons for a Profession

that a knowledge of personnel relations and business management can best be acquired
through

the behavioral sciences.

Importance of the Behavioral Approach
The point was made and widely accepted that one of the primary tasks of

the administrator is to ensure that people are performing at a reasonable level of

efficiency.

He is confronted with the daily problems of diagnosing possible sources

of interference,of locating potential spots of irritation, of easing human tension
and strain among individuals and groups, of helping people to orient themselves to

their work-group and of spotting blockages inthe channels of communications.
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The

individual who deals with these situations successfully must possess awareness,
perception, and sensitivity.

Participants readily agreed that these attributes

are best derived from a sound foundation in the behavioral sciences.

The thought

was expressed that a student trained as a "behaviorist” will be able to understand
such matters as personnel procedures while the reverse may well not hold true.
Role of Management Courses in the Business School

After establishing the importance of the behavioral approach in business

management education, the discussions turned to more controversial topics.

Some

seminar groups were content to relegate all formal education relating to personnel
relations and business management to the behavioral science disciplines outside of

the school of business.
Others, however, recommended that a behavioral approach be adopted in the

required management courses rather than suggesting that the beginning CPA acquire a

knowledge of management in the behavioral science courses themselves.

In support

of this approach it was noted that several important matters of business management -planning, organization theory, and systems management — would receive minimal, if

any, treatment in courses offered outside the school of business.

These matters

are of prime importance to the CPA in rendering management services and in preparing
for managing his own practice.
Among the points made in support of a strengthened requirement in general

management courses were the following:
1.

Accounting records events occurring in organizations.

Such concepts

as cost center, responsibility accounting, and transfer pricing are best understood
in the context of management principles.
2.

The accounting process of conveying information is intended to precip

itate the decision function of managers and to promote and guide change in organiza

tions.

The context and nature of the decision function being affected by accounting
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data should be understood by the accountant.

3.

Because one objective of accounting is the reporting and analysis of

exceptions within the firm, the accountant must have a knowledge of the management

process and the effects of accounting reports as motivating and evaluating devices

influencing the action spheres of managers as well as persons external to the firm.
4.

The controller is an integral part of the management process.

Thus,

the CPA must be able to work, communicate and achieve empathy with the controller.

This relationship can be enhanced by the CPA possessing an understanding of manage
ment values, processes and constraints.

Considerable dissatisfaction was expressed over the typical procedural
course in personnel management.

Matters of recruiting, testing, and related items

are overshadowed by the need for greater competence in human relations.

In several instances, discussions of business management in the curriculum
concluded on a precautionary note.

The belief was expressed that if the behavorial

sciences are to serve as a foundation for education in management, management
courses in the business school must be designed with great care to avoid overlap

and duplication.

At the same time, courses in the management sciences must properly

utilize the student’s knowledge gained in courses like sociology and psychology.

Finance
Generally there was a favorable response to the suggestions of Horizons

for a Profession that the beginning CPA possess two broad classes of knowledge in

finance — the ability to evaluate capital needs and sources, and an understanding
of the financial environment.

Much of the discussions about finance centered upon

determining the most appropriate means for implementing the recommendations of

Horizons.
A central concern of the participants was overlap and duplication between
basic finance courses, like corporation finance and security analysis, and accounting
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courses, like intermediate accounting and financial statement analysis.

One

suggestion was that accounting courses be so structured to build upon, rather than
repeat, the material contained in the usual corporation finance course.

But this

proposal was not wholly satisfactory because finance courses are seldom prereq
uisites to accounting courses.

The seminar participants arrived at the conclusion that the requisite
knowledge of finance can be attained best through finance courses, provided that

such courses are broadened in scope and taught in an interdisciplinary fashion.
For example, considerable sentiment was expressed for stressing the quantitative
techniques used in corporate financial problem solving and budgeting.

Some concern

was expressed, however, that finance textbooks are written from an institutional
There are signs, though,

approach.

that

finance textbooks are becoming more

analytical.
The need for the beginning CPA to possess a strong understanding of money
and banking was frequently voiced.

The suggestion was made that the historical

aspects of money and banking be de-emphasized — eliminated, in the opinion of some
participants -- and more emphasis be placed on monetary theory and current monetary
problems.

In summary, the seminar participants gave evidence of dissatisfaction with
the traditional descriptive orientation of finance courses and expressed the hope

that Horizons would be helpful in reorienting these courses.

Business Law
In large measure, the discussions on business law were concerned with

interpreting the recommendations of Horizons for a Profession.
on the one

The point was made that

hand Horizons suggested a broad and conceptual approach to business

law but on the other hand the study recommended an extensive knowledge of the specifics
of business law.
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Environmental Approach to Business Law
In recognition of the environmental approach, it was pointed out that
Horizons recommended a philosophical understanding of the place of law in society —

the meanings of constitutionality, the interrelationships between Federal and state
law, jurisdiction, and of the respective roles of common law and equity, statutory

law and administrative regulation.

The beginning CPA should possess a knowledge

of legal matters sufficient to enable him to recognize relevant problems when they

occur, to work with counsel when necessary and to seek legal counsel, or recommend
that it be sought when it is appropriate to do so.
Several seminar participants supported this broadened concept of business

law education.

Requiring the student to memorize a vast amount of detail for the

CPA examination or otherwise was found to be objectionable.

Many participants

believed that most CPAs hesitate, and properly so, to give any sort of technical

legal advice and instead refer such matters to lawyers.

One participant suggested that law courses outside of law school should

explore such ideas as the predictability notion of law; the folklore that if there
is to be a law it should be enforced (as though there were not a wide and reasonable
spectrum of desirable enforcement standards depending on the statute); the notion

that courts "legislate" and the extent to which they do so; some fundamental notions

of degrees of proof and inquiries as to what happens when proof is unavailable or
when it is equal on both sides; checks and balances within the judicial systems;

and inquiries as to when legislation seems to be a reasonable way to resolve uncer
tainties in the law.

On the other hand, some seminar groups interpreted Horizons as recommending
that the beginning CPA possess an extensive knowledge of the operational details

of business law.

In this respect, some even believed that Horizons suggested a

greater knowledge of law than the student could be expected to attain in a four-year
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undergraduate course of study in business.

A Synthesis of Views

Between the two extremes of the social environment of law on one hand
and legalistic details on the other, were the opinions of a third group of partic

ipants.

To this group Horizons established a proper middle ground with respect to

the appropriate legal training for the would-be CPA.
desirable for all citizens to possess
in society.

They believed that it is

a clear understanding of the role of law

But the business student should also have a grasp of the operational

aspects of business law sufficient for him to identify the legal implication of

alternative courses of action.

That is, he should possess a clear concept of the

legal environment of business for decision-making purposes.

Not only must the CPA have a clear conception of the legal social environ
ment and the legal business environment, but because of his unique station, he
must also possess a working knowledge of substantive law.

For example, he must be

in a position to evaluate the legal issues involved in establishing property rights

and the existence of present or potential liabilities.

And obviously, he must have

a keen awareness of accountants’ legal responsibilities.

In essence, there was acceptance of the proposition that accountants’
formal legal training should be broad, but at the same time should deal with issues
specifically relevant to the practice of accounting, not for the purpose of making

legal rulings but to enable him to identify the applicable legal issues.

Summary

On balance, the seminar participants agreed with the recommendations of

Horizons for a Profession with respect to business education.

Although there was

some dissatisfaction with the functional classification of business subjects, the

broadened conceptual and analytical emphasis of the subject fields suggested by

Horizons were felt to be in keeping with the objectives of the better schools of
business.
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CHAPTER IV
ACCOUNTING EDUCATION

Introduction

In addition to matters of general and business education, the seminar

discussions also focused intensively upon accounting education.

These discussions

were broad and diverse and considered extensively both the philosophy of accounting
education and curriculum structure.

Assumptions of Accounting Curricula

The theme common to almost all of the seminars in discussing accounting
education was that the common body of accounting knowledge recommended by Horizons

for a Profession suggests a fresh critical look at the traditional accounting

program.

No substantive objections were raised when several participants suggested

that major accounting curriculum revisions may be due.

Before embarking upon any major curriculum revisions, however, many parti
cipants expressed the desire for more empirical data.

For example, should accounting

education be based upon the assumption or implication that an accountant should tell

management what data are needed in decision-making?

Little seems to be known with

respect to what data management in fact wants, needs or would use as a basis for

making a decision.

The quest
ion of who determines the nature of data to be accumu

lated, reported, and analyzed is central to the formulation of an accounting program.
In one seminar it was suggested that as a prelude to substantial curriculum

revisions, a study should be directed toward a follow-up of graduates over a five-

year period.

Such a study would include written evaluations from employers to pro

vide feedback as to the strengths and weaknesses in the abilities and preparation of

former accounting graduates.
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The Perspective of Accounting Education
In one seminar, accounting practitioners expressed the concern that
accounting study in the colleges is not well related to the business unit as a
functioning, dynamic enterprise.

Accounting must be studied in the environment in

which it functions and must be taught as a part of the business process rather than

as a separate artificial entity.

Within this context, however, it was noted that

accounting instruction in some respects is tending to become more integrated in its
approach.

It was observed that text material and the teaching approach have both

changed to emphasize the use of accounting information in decision-making rather

than focusing on the collection and reporting functions alone.
The dynamics of changes in the focus of accounting education immediately

raised the problem of keeping the accounting educator’s abilities current.

It was

agreed that the perpetuation and development of the academic discipline comprising

the foundations for the practice of the accounting profession depended in large
measure upon the support -- monetary and non-monetary — of the profession, partic
ularly with respect to faculty development.

The Dichotomy of Concepts and Procedures
The seminar groups, with only minor exceptions, appeared to endorse

wholeheartedly the position of Horizons for a Profession that conceptual under
standing should be emphasized over procedural skill.

It was observed by some

participants that accounting, like all technical fields, tends to become obsolete.
The problem then is to provide the kind of education that will equip the accountant
with the tools to change with the times.

Therefore, the profession can ill-afford

not to adopt the conceptual approach as its pedagogical framework.
Attributes of the Conceptual Approach
The proposition was offered, and not challenged, that the person who

understands the conceptual or theoretical aspects of a discipline can more quickly
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grasp the techniques, than vice versa.

A firm grasp of concepts stands one in good

stead for they can be applied to a variety of specific situations.

Techniques, on

the other hand, tend to be limited in application.
Another advantage noted for the conceptual approach to teaching accounting

is that it serves as an effective vehicle of instruction for students with diverse

objectives.

It was observed that concepts are equally applicable for persons who

wish to be CPAs as well as persons who are yet undecided upon a career choice.

Cost

accounting, it was noted, in the last six years has made the transition from a

technique orientation to a conceptual orientation.

The results have been overwhelm

ingly favorable for both the accountant and non-accountant major.

In

sum,

many participants viewed the conceptual emphasis of Horizons as

as a mandate for sweeping innovation in accounting instruction.

Implementation of

the fundamental ideas presented in Horizons, some believed, might even call for a
complete restructuring of the accounting curriculum.

For example it was postulated

that introductory, intermediate, advance and cost accounting courses might con

ceivably be replaced by courses such as measurement theory, accounting communication
theory, accounting concepts, accounting methods and techniques, and quantitative

techniques in accounting.

Reservations to the Conceptual Approach
There were a few participants who expressed reservations to the conceptual

approach to collegiate accounting education.

Several participants agreed that it is

difficult to teach conceptual understanding.

Some individuals, in disagreeing with

the value of the conceptual emphasis, argued that conceptual understanding would be
obtained through education only as considerable emphasis is placed upon specific

examples and problems that involve existing accounting procedures.

In this same

vein, other participants questioned the ability of the average accounting student to

grasp concepts without having first mastered procedures.
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In one seminar the objection was raised that the conceptual approach to

accounting is not rigorous whereas problem-solving is definitely rigorous.

This

objection drew no support, however.

Another difficulty cited for the conceptual approach was the expectation
of employers for immediate productivity of their new recruits.

As recorded in one

seminar, "It seems difficult to imagine how an accounting undergraduate who had

heavy emphasis on the conceptual and functional aspects of accounting and related

subjects would be able to do a satisfactory job on the applications, methods, and
technology typically...expected by employers."
From the discussions of the approach to accounting education, it became

clear that the conceptual and applied approaches were not mutually exclusive.
Most participants conceded that the question was one of emphasis and that the

maturity of the profession was such that the major thrust of those responsible for
the formal education of accountants must be progressively shifted to ideas and
concepts rather than limited to procedures and skills.

Classification of Accounting Knowledge
Surprisingly, there was a minimum of objection to the cataloging of

accounting knowledge into the categories of "thorough," "good" and "fair" by the
authors of Horizons, implying widespread acceptance of the classifications.

Many

participants recognized, however, as did Horizons, that the classification scheme
was imprecise and believed that a gradual sharpening of the priorities of knowledge

must be part of the on-going dialogue between practitioners and educators.

The theme of the discussions on the catalog of accounting knowledge by
Horizons was that by requiring the levels of knowledge proposed by Horizons' classi
fication scheme, the result would be a professional individual with perspectives

broader than technical skills .

Such an individual can not only fulfill client

needs but can also grow and adapt to change.
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The few misgivings about the priorities of accounting subjects proposed
by Horizons were limited in scope.

Some participants expressed a desire for trans

ferring from the "good knowledge” category to the "thorough knowledge" group two

topics:

(1) accounting theory and terminology, including income and asset measure

ment, and (2) cost classification and cost behavior.

It was suggested that this

reclassification would be more in keeping with the conceptual theme of the study’s
accounting recommendations.

Defining Accounting Course Requirements

In many of the seminars, there was an attempt to devise a definitive
statement as to the number of accounting course hours appropriate for the would-be
accountant.

Both broad and specific views were expressed.

Broad View

Under a broad view expressed by some participants, the accounting student
would be exposed to 15 to 18 hours of accounting courses designed to stress general

concepts rather than undertake an exhaustive study of a wide variety of accounting
procedures.

It was suggested, however, that limited exposure to accounting subjects

might be more suitable for graduate students and admittedly might require the employer

to provide more extensive training and supplementary accounting education.

Specific View
Under the specific approach advocated by other participants, the accounting
student would take in college an extensive amount of accounting.

In some seminars,

30 semester hours of accounting were suggested, including introductory, cost, man

agerial, intermediate theory, advanced financial theory, tax, auditing, systems and

electronic data processing.

Those supporting the specific approach pointed to the

growing pressures of specialty training and the increasing technical demands of the
accountant in resisting any decrease in the amount of time presently being devoted
in the curriculum to basic accounting subject matter.

- 41 -

Many seminar participants countered the specific approach with the arg
ument
that it would be a disservice to the student to allow him to use too much time

(defined as approximately 24 semester hours) for technical accounting subjects at the
sacrifice of a necessary general educational background.

The idea was advanced,

however, that post-baccalaureate training will be required.

But until postgraduate

training has become widespread, there is a necessity for the undergraduate program

to equip the would-be CPA with the basic tools required for professional practice.
In a few seminars, no specific quantity of accounting courses which should
be required of undergraduate accounting majors was recommended.

The point was made

that the material taught is more important than the actual number of credits received

for the course.

The proposal was made that students majoring in accounting should be
subjected to both upper and lower constraints.

That is, on the one hand, students

should be required to take a minimum number of hours in accounting courses while on

the other hand they should not be permitted to take more than a predetermined maximum

to fulfill the degree requirements in the usual bachelor’s program.

This approach

would provide individual flexibility for the student within a well thought-out
constraint.

With respect to the amount of accounting suggested by Horizons, it was

conceded that present M.B.A. programs for students without an undergraduate business

background do not measure up to the study’s recommendations.

One educator asked,

”How can we take a history major and in 30 to 60 semester hours impart to him all
the study calls for in business and accounting education?”

The only answer sug

gested was that the profession would have to shoulder the responsibility for further
training of such individuals.
Curriculum Design

The thought was presented that there is a need for restructuring the
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accounting curriculum to avoid what was perceived to be an undesirable amount of
repetition and duplication existing in accounting courses.

This suggestion was

countered by some participants who thought that duplication and overlap between
courses is beneficial in reinforcing concepts.

This response was in turn countered

with the argument that the time can no longer be afforded for the luxury of
repetitive education.
Legislative Requirements
In concluding the discussion of accounting course requirements, one seminar

group maintained that accountancy state board educational requirements can hinder

innovation and change in accounting curricula.

Several participants believed that

specifying course credit hours as an examination requirement was unduly restrictive.
This approach, it was surmised, leads some schools to emphasize public accounting
preparation to the exclusion of other fields of accounting and is in general a

short-sighted view of higher education.

The Responsibility for Accounting Education
As a natural consequence, the discussions of the amount and nature of

formal accounting education evolved into a consideration of who is responsible for
the education and training of accountants.
Impact of Specialization

In several instances, it was noted that the practice of accounting is
becoming highly specialized.

The government accountant, the industry or management

accountant, and the public accountant have varying responsibilities.

In addition,

subsets of specialties have emerged within each of these three broad functional

classes.

For example, in public accounting, the specialties of management services,

taxes and auditing have become firmly entrenched within the professional structure.
The consensus of the participants was that formal education should be of

such a nature as to permit the individual to launch into any one of the array of
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specialty options open to him.

Accounting instruction at the undergraduate level

could not and should not be aimed at specialization but should equip the student
for becoming a specialist.

Role of the Profession

In view of the tendency toward specialization, the seminar participants
believed that the accounting profession should expect to share with the colleges

and universities the responsibility for the education and training of accountants.
Firms should offer in-house training, maximize the benefits of on-the-job training,

and cooperate with the professional organizations in sponsoring professional
development courses.
How should the responsibility for the accountant’s education and training

be divided between the colleges and universities on the one hand and the firms and

the professional organizations on the other?

no definitive answer emerged.

Although this question was discussed,

Some participants suggested that "nothing should be

done in the classroom that can be better done outside the classroom."

This state

ment was interpreted to mean that much of the myriad specialized detail work should
be taught by CPA firms through the vehicle of staff training or professional

development courses.

Taxes and auditing were frequently singled out as subjects

appropriate for professional training.
Role of Colleges and Universities

The role of the colleges and universities was seen as providing the tools

for becoming a professional accountant.

That is, formal education should have as

its responsibility the imbuing of a general education, imparting of a general knowl
edge of business and its environment, and instilling basic accounting theory and
concepts.

Like most other aspects of these discussions this view was not wholly

accepted.

The principal objection was that the emphasis on accounting was far too

limited.

-

-

The essence of these discussions about the responsibility for the educa
tional preparation of accountants seemed to be that much hard thinking must be given

to determining in a definitive manner the respective roles of the colleges and
universities and the profession in sharing the responsibility for the initial start
up education and training of professional accountants.

The Introductory Accounting Course
In virtually all of the seminars the participants acknowledged the primary

importance of the first course in accounting in ultimately controlling the nature of

the human input into the profession.

All too often, it was believed, the intro

ductory accounting course is a disenchantment to those whose abilities are desper

ately needed to fulfill the profession’s emerging role.
Purpose of the Introductory Course

In discussing the purposes of the first course in accounting, the point
was made that this course typically fulfills a dual role:

(1) to introduce the

student to basic conepts of accounting, and (2) to introduce basic business concepts

Several participants believed that it was inappropriate for the intro

and terms.

ductory accounting course to have as one of its primary functions the role of an
introductory business course.

The idea was broached that the introductory account

ing course should primarily be designed to expose students to what accounting can

and should do.
The problem of determining a common objective for the introductory account

ing course is complicated, as in all introductory or survey courses, by the diverse
interests and needs of the students who enroll in the course.

Potential accounting

majors, general business majors, and even liberal arts majors, normally take the
same course.

For the nonbusiness student, the course is terminal in accounting.

The

general business student -- the largest of the three groups -- normally takes no more
than one additional course in accounting beyond introductory.
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For the accounting

major the introductory course represents the first in a sequence of accounting

courses.
The proposal of segregating non-accounting majors and accounting majors
into separate introductory accounting courses was considered but generally met

with disapproval.

The primary objection offered was that many students do not make

a choice of majors — for or against accounting — until having been exposed to the
introductory course.

Separate introductory accounting courses may tend to channel

students away from accounting who might otherwise be a valuable asset to the

profession.
Content of the Introductory Accounting Course

The question of the content of the introductory accounting course was

seriously pursued in many seminar groups.

If one accepts the fact that the majority

of students in the course are non-accounting business majors, then the course has
the primary obligation of serving the needs of these students.

To fulfill this

mission, it was suggested that problem material be used to reinforce and illustrate
concepts, not to produce proficiency in the technical aspects of accounting.

It

was further suggested that the problems of the accounting profession, particularly
limitations of conventional financial statements, should be explored.

Courses which

stress procedures, problems and practice sets were soundly condemned.

In a passing

remark, however, it was noted that liberal arts colleges tend to teach accounting

in a traditional fashion emphasizing procedures.
Instructors in the Introductory Accounting Course

In addition to valid subject matter, another essential ingredient for the
introductory accounting course in fulfilling its mission is an effective instructor.

If the course is to deepen conceptual understanding, the teacher must possess a
broad interdisciplinary background and be capable of introducing into the course a
wealth of outside information necessary for an interdisciplinary approach.
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Moreover,

it was noted that the teacher who is enthusiastic about accounting as a challenging

and interesting professional field can be effective in attracting students into the
profession.

Programmed Texts
Some educators who had experience with using programmed texts viewed this

type of teaching material as a development which significantly increases the level
of effectiveness of introductory accounting instruction.

It was indicated that

programmed texts offer the advantage of allowing more classroom time to be devoted

to concepts, as the student picks up the mechanics on his own, resulting in more
probing questions and greater comprehension by the students.

In addition, the

scrambled programmed approach offers relief from the repetitious work by a student

who grasps a concept quickly, minimizing an often-repeated criticism of introductory
accounting.

There was universal agreement that the introductory accounting course is

of prime importance to the long-run welfare of the accounting profession.

Utmost

care should be taken to offering sound subject matter, assigning enthusiastic and
effective instructors, and providing pedagogically sound text materials.

Computers
The recommendation of Horizons that specific attention be given to the
computer in the education of the accountant was wholeheartedly endorsed by the sem

inar participants.

The principal questions that concerned the participants were

the amount of exposure to computers appropriate at the college level and the best
means for obtaining the desired knowledge of computers.

Amount of Knowledge
The majority of the participants agreed that the aim of accounting educa

tion should not be to produce computer specialists.

The beginning CPA should know

the characteristics of information systems, have a basic understanding of computer
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terminology, and understand the nature, functions, capabilities and limitations of
computers.

In addition, it was proposed that the accounting student be able to

evaluate and test computer programs.

Thus, a general objective should be to teach

the accounting student to recognize the kinds of problems that are applicable to

the computer.

Similarly, there was strong support for not only exposing the student

to computer hardware but also providing him the opportunity for gaining a facility

for "hands-on" use of the equipment.

The question of whether computer programming should be taught was not
resolved.

There was some objection to teaching programming because it is a technique

and does not constitute conceptual knowledge.

This objection was rejected by many

participants on the grounds that a rudimentary working knowledge of at least one
program is a requisite to understanding the limitations and potential applications
of the computer.

Implementing Computer Recommendations
The most common recommendation made in the seminar discussions for imple

menting the conclusions of Horizons for a Profession with respect to computers
involved an integrated approach.

It was widely held that a basic computer course

should be offered which acquaints students with computer terminology, computer

programming, and the general applications and limitations of computers.

This course

may be available for all business students.
But in addition, accounting courses should be carefully interlaced with
computer applications.

For example, the accounting process of data accumulation

and reporting might well be in a computerized framework.

terms of a computer system.

work for the systems course.

Cost analysis might be in

And obviously the computer must be the central frame
Finally, the auditing course should include aspects of

internal control for a computerized system and special attention should be devoted
to auditing an EDP system.
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Integrating the computer into accounting courses is beneficial in instill

ing in the student the growing importance of the computer in accounting, showing the

student how the computer can be used as a helpful tool thus removing much of the
fear he may have about this powerful ally, and introducing the student to the unique

internal control and audit problems created by the computer.
Impediments to Computer Instruction
The major impediments seen to computer education for accounting students
were the unavailability of equipment and the lack of computer knowledge, often con

tributing to disinterest, by accounting faculty.
Providing student exposure to computer hardware is a problem for both the
small and large school.

The small school often does not have computer equipment

available for instructional purposes.

Although the large school usually has equip

ment available for teaching purposes, the large numbers of students prohibits

individual "hands-on” experience with the hardware.

The consequence is that the

instructor or the computer center staff often processes the student’s work for him.
The hope was expressed that the increasing availability of time sharing and classroom

terminals would tend to minimize the problem of unavailability of equipment.

The faculty who do not teach computer courses often do not have the back
ground to coordinate the computer with the teaching of the accounting courses.

In

this instance, a massive training of faculty might be appropriate to catch the
educator up with practice.

Conclusions

In broad perspective, there was general agreement that the set of recom
mendations of Horizons for a Profession with respect to accounting education was
realistic.

The educated individual described by Horizons, it was noted, is the type

of person who is needed to lead and to mold the accounting profession in the future.

- 49 -

CHAPTER V
IMPLEMENTING HORIZONS FOR A PROFESSION

Introduction

After discussing the implications and implementation of the findings of

Horizons for a Profession in the specific categories of general, business and

accounting education, the seminar groups next turned their attention to the broader
implications of the study.

Matters which commanded the attention of the partici

pants in these concluding phases of the discussions included the role of internships

the nature and length of expanded formal educational programs, and the responsibil
ities of educational institutions in meeting the educational needs of the accounting

profession.

Internships

In the seminars where discussed, internships were strongly endorsed as an

aid to reinforcing formal education in accounting.

The internship program was

viewed as a valuable means for students to gain the facility for applying the
analytical and conceptual knowledge gained in the classroom.
It was the consensus of the participants that it was neither practical nor

desirable for the internship to be offered earlier than the end of the student’s
junior year.

Practitioners supported the proposal that the internship be offered in

the spring semester of the senior year.

The student would then return to his campus

for summer sessions and graduate in August instead of June.

A minimum of six weeks

and a maximum of one semester were deemed to be appropriate time criteria for effec
tive internship assignments.
In recognizing some of the administrative difficulties associated with
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internship programs, educators pointed to the need for the program to be under the
direction of a faculty member who is a strong supporter of the program

and can

devote a sufficient amount of time and effort on campus to direct the program
effectively.

While educators have a responsibility to ease the administrative diffi
culties of the internship program, employers of interns have a responsibility to

provide a maximum educational experience for the intern.

For example, the intern

should be given a variety of meaningful assignments and have the benefit of periodic
critiques of his performance.

Expanding the Educational Program
There was almost unanimous agreement among the seminar participants
regarding the need for graduate study by the accounting aspirant.

In the background discussions concerning graduate education for account
ants, several intriguing, and in some respects controversial, possibilities were
suggested as mitigators of an expanded educational program.

These suggestions

included (1) improvements in the quality of pre-college education which should not

only upgrade the student’s academic background but also produce a student who could
absorb knowledge at a faster pace; (2) improvements in teaching methods which should

permit substantive gains in learning efficiency, e.g., programmed instruction; and

(3) conceptual learning by revision of courses to emphasize concepts rather than
procedures.

But despite possible advances in educational practices, the participants

commonly agreed that the educational needs of professional accountants can no longer

be adequately met in a four-year undergraduate program.
Graduate Study

Some participants proposed that all accounting education should be offered
at the graduate school level.

This proposal, however, was generally rejected.
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The

opinion was that graduate accounting education alone would not be sufficient in

either the short or long run to meet the profession’s needs for talent.

Also, there

are many reasons for students not attending graduate school which are unrelated to

their professional capabilities.

In addition, the ability of students to "try”

accounting — a profession with limited historical imagery — early as an under
graduate is thought to be an immense boost to the recruiting results of the profes

sion.

The participants concluded that graduate education should be in addition to

a sound, broadly based undergraduate accounting education.

A five-year program in

this context was viewed as the minimum needed to impart the knowledge set forth by
Horizons.

In accepting the need for an expanded educational program, the participants

rejected the idea of a five-year program leading to a bachelor’s degree.

Their

thought was that the prestige of a master’s degree must be offered to successfully

recruit students into a fifth year of study.

Without this reward there would be

little incentive for students to postpone lucrative alternatives which practitioners
continue to offer to four-year accounting graduates.

Moreover, four-year programs

in other disciplines are likely to become more attractive to students should account

ing be lengthened to a five-year undergraduate program.
Professional Schools of Accounting

Establishing professional schools of accounting was advocated by some par
ticipants.

The view was expressed that only in this controlled environment could a

proper program for the education of accountants be designed and implemented.

More

over, a professional school could provide practitioners with a source of immediately
productive and polished staff members, reducing the magnitude of introductory
training by firms and professional organizations.

Professional schools were deemed

essential to the ultimate attainment of professional stature.

The proposal for a professional school of accounting, however, encountered
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some reservations.

Some participants believed that the duplication of resources and

courses in the professional school and in the business school would be a misallocation

of resources.

Furthermore, professional schools tend to develop into "ivory towers"

isolated from other disciplines.

Integrating of disciplines, an important

characteristic of education for professional practice of accounting careers, must

be maintained if the professional school is to serve a valid role.
Conflict of Advanced Study and Manpower Needs
Until there is general acceptance by the profession for the need for a

fifth year of college study in accounting, the pressing need for manpower will
continue to sabotage efforts for advanced study.

The profession desperately needs

staff members and is being compelled to hire all the best available Students as

quickly as they graduate with a bachelor’s degree — an increasing number with
degrees other than in business.

Thus by actions in the market employers indicate

that an undergraduate degree is sufficient.

This conflict must be resolved before

graduate education will become accepted by those who aspire to be practicing CPAs.

In the long run the solution may lie in requiring postgraduate work for the CPA
certificate as well as increasing the number of students studying accounting.

Conclusions

The seminar discussions gave evidence that participants recognized Horizons
for a Profession as a fountainhead of progress for the education of accountants.

The

opinion prevailed that the direction of Horizons was well-taken, forward-looking,
and progressive.

One of the tangible benefits of Horizons will be the stimulating of progress
in formulating a definitive statement of the joint responsibilities of educators and
practitioners in the preparation of accountants for professional accounting careers.

Although most participants believed that the common body of knowledge outlined in
Horizons could best be obtained through the formal educational process, there was a
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clear indication that as the technical body of knowledge continues to expand the
profession must expect to carry a larger burden in the future.

Impact on Formal Education

With respect to formal education, the most immediate effect of Horizons
was seen as producing a reevaluation of the education of accountants at the
collegiate level.

The demands on the professional accountant are so heavy that

the duplication in course content cannot be afforded.

Educators must continue

their efforts to eliminate unnecessary repetition and to maintain or improve the
quality and rigor of their courses.

Similarly, educators believed that in the wake of Horizons they must
re-double their efforts to provide a conceptually sound education.

More then ever

the emphasis must be on developing abilities that will be relevant over a life

long career of constantly changing techniques and procedural skills.

It became

apparent from the seminars that even though some curricula may compare favorably
on paper with the educational requirements outlined by Horizons, these curricula

often fall far short of what was envisioned by Horizons should transpire in the

classroom.
In addition to a broad reevaluation of the educational format for account
ants, the educators believed that the implications of Horizons would result in
specific action in several areas.

The study amply demonstrates the need for educa

tors to strengthen their efforts to improve communications skills of students in
both writing and speaking.

Because of the emerging application of quantitative

concepts in management services, quantitative methods requirements for accountants
must be carefully and thoughtfully evaluated.

Computer science requirements must

also be given prime attention in the education of accountants.

The two most pressing problems identified by the participants for imple

menting the recommendations of Horizons were updating faculty members and recruiting
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students of higher academic ability into the study of accounting.

Many faculty

members are not adequately prepared in the areas of computers, quantitative methods

and behavioral sciences.
gram

And the implementation and maintenance of a quality pro

depends upon students who possess keen intellects and sharp analytical abilities.

Responsibilities of Educational Institutions

Of all the issues which permeated the seminar discussions the one theme
which undoubtedly implied the most far-reaching consequences was best articulated

in one seminar where three panelists representing vastly different kinds of schools

discussed the extent to which they believed the university has an obligation to
serve the special education requirements of the accounting profession.

The panel

ists represented a large private university, a liberal arts college, and a large

state university.

All three panelists concluded that the types of schools they

represented, diverse as they may be, had an obligation to serve the educational
needs of the accounting profession.

The panelists believed, however, that because

schools differ as to objectives, educational philosophy and quality of students,

each school will necessarily fulfill its obligations to the accounting profession
in light of its own unique characteristics.
As a corollary, the panelists warned that the accounting profession must

be wary of defining its educational requirements too specifically and narrowly.

By

setting its educational requirements too rigidly, the accounting profession inad
vertently might block some students from potential entry — not because the students

may not possess the necessary qualities for professional success but because they
happened to attend a school where the educational philosophy conflicts with rigidly

set professional standards.

For the foreseeable future the entrants into the accounting profession
must be drawn from a variety of educational settings.
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Because of the shortage of

quality students and the need for a variety of fresh viewpoints, the profession

must continue to facilitate and even encourage the entry of individuals with wide

ranging educational backgrounds into its ranks.
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